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ABSTRACT )
The increasing need of black high school students for

guidance and career counseling prompted this research. Seven hundred
eighty-four members of the Coatesville (Pennsvivainia) graduating
classes of 1969 and 1970, of whom 20% were black, returned useable
guestionnaires for analysis. Five major concerns were explored: (1)
how black and white pupils compare as to post high school plans and
the role they attribute to outside influences:; (2) whether counselers
are fulfilling their responsibilities to black students; (3) the part
that race plays in the counseling process; (4) the effects of social
distance; and (5) the attitudes the 2 groups have toward guidance.
Few significant differences are reported, although black males
realized their educational aspirations less frequently and felt that
there were more barriers to the attainment of their post-high school
plans. Also, while blatant racism did not characterize the school
climate, blacks did feel that their needs were insufficiently
considered. A number of broad recommendations for the school guidance
program are offered. Appended are some materials used in the project.
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The problen tmicn pr@“ateﬁ this researelh was the iacreasing
of blacih high school ;uhu?ubu Tow guidarce (O caPveer counsol
These biacl JDutha fron poverty neisnbou (]

; oods eed ToO overco o
oheitito apy’ < the Lic; of avawvchesn of thelr parvents of cowonl
pQESLbﬁl'

for thenr childre:, Yhis hroblenn was brought
inenlto

of the Ingtibtute ior Covmnity Affairs oxX Linc
the Schoeol Board of Coatecville tiresnr 16 pesilesuoll

uquce in aal a study of The lacau»o L guidance o=

lemenL with SQECLQ” attention to the Cde asting BAEGLiQJC“ N
ts blacl and white pupils. UThis atudy was unuerualen in ilarch
1969 and conciuded in 19%0. The QQCSLLUJQ to he explored dncindod

1« How do black « white puplls coupare as to a) thelr poot high
school plans h) the role vhicih ouvtpide influence plays.

2. Are the countelorﬂ reasuring up fto the wesponsibilities oo
owe the blacl: studenlts?

3. Uuat port dees vace play in the connpoeling processT
Lo What are the effects of goclal distaice? 7
5« lWhat are the attitudes to puidance ou the navt of bolin gjromj:

Coatesville gradua

’,7 cned vseable que:ﬁmow AR
included a total of in 1970. Twenty pewr cel
of all respondents were blaciz, almnors 1. came Ffrom Famdlieas than
were blue collar and long tine residents of Coatesville.

¢ the nesbhers
« Llhwose 3
2 in 19369

The samples studied
clagses of 1969 & 16

el
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The §indings revealed

1e Doth groups did not differ imch in thelr post hiph school picoo
thougl the blaclk male group did plon more for selnl-profenaio
& gkilled coreers,.
2e lixmternal indlueénces nlayed le"s nf 2 ?@le in vocational Lniounnis
than pewsongl Treasons hoth
3. Traditional counseling {
these resulis.
Y. Black students felt that their needs weve nobibeing congidercd
sufficlently,. ' , ’
5. DBlack males rveported slightly more barriers. Degpiliite €
feeling they expressed high hones ond detevinination Town
;ULure.
G. Dlaclks also revealed lezs reliance ou altrulst
‘ values. )
7. Life poals of both pgraduating clagces showed greater diliowoicen
by sex than by wrace. ' '
U Bocial distances studied ijndicateds
a. Bla#cant racign is not the clitiete of the school.
De Teocﬂe“@ shor groape' acceptance of race. v
c. Blacls & wvhites show clearer preference for own ract.
des Blacls showed g¢eatef enphasis on race than white punilis ow

ssesanents in view ok

KN h

sie. &ogeldentilin

, _ teachers. ) o
1 9. Farents of both racial groups seercd to laclkt Inowledge « a5
¢ . 10. Black males reporited in dLSPTOfD" onate nwibers that

ERJ(: : nov realize Lhelr educaticnal aspiratit
=
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257% of the populaticon.

1le . Schoeol Systen there arce ap-

00 pupile fror Coatesvilie and neigh-

ns and boroughs. About 1,300 are in

E§ﬁ of of these are blacl,

Though thersa wvere no snecific situationg or
crises which uﬂrﬂco the WP dn Cosn uéqv117e to agsk
ae to under e an investigation, chre

11

the School Dud
seemed Lo exist a Feeling that blg,ﬂ gtudents T
not getting thelr falr share in guidance, paff :
in view of the new climate of rlu¢ar expectatlon
the blacl: community. The Divector of the I.Colis
neeting with members of the School Board and the HAACP
helped thenm to crystallize their thinlking and to de-
fine ﬁheﬂr prcbleu more precisely in terms that are
investigable and Tor which Tinancing nay be secured.
After several neetings, the iollavéug qhéStlDﬁS
energed:

1. How do black pupils in a sen
compare with white pupils iﬁ
their post-high school pl 5%

enior high school
respect to
l?

-2+ What part does race play in the reported
influence upon post~high school plans?

3. To what extent do parents of black child-
ren influence thelr vocational ambitions?



L, HToir do the post gradustion car
pericnces of the black student
to vhite students?

5, To vhat extent does the self-inage :
blaclk child change Tron the tine he enters
clencntary school to the tine ho graductes?

6. gchool counselors meaguring
ponagibilities they owe Lo
ient body?
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In 1970 those vho returned usceble responses
dneludaed:

L. . T2 e
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Boys
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rolazing, ette).
blacks and viiites in

In the 1970 study as in the 1969 study, lack of
money and the draft were major reported barriers to
the attainment of post-high school plansg for a small

V. Reported Deterniinants of Post

school Plans

Anglysis of the reported determinants of the 1970

seniors confirmed the relatively lower importance of
external influences and vocational Interezts com-
pared to personal reasons. This suggests a reassess-
ment of traditional strategies in vocational guidance.
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s by race and by sex were not signifl
L anount of "freedon' ' ¥
However, the blaci males did meport slig:
barriers to attaining thelr next plans.

ilcant QH péj?("(:

The black groups differed fron whites on altru-
istic values, school influence and science interest.
There were significant sex differences on material
valueg altruistic values, and school influence.

Det ermlrﬁﬂts changed gG@éWhﬂu fron 1969, especially
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gehool (including

s

goals were neasured,
iffe by sex than by raco-
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In attitudes, value
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ree tine activiitics and
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In 1969 and
often than wvhite
a counselor, who
influenca
Teacher 17as
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1. Blatant racisin is not the climate of
school.
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as expected, place competence on the high.
est level.

3. Blacks and vhites show clear preference
for their owmn Tace,.
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L, Accoptance 15 rarcly bhaszced on o sing
criterion,.

5. £11 three Brouns place a nremium on undor-

standing or the need to be understood,

6. Blacks showed grealter emphasis on race
than vhites and teachers., ITn congidering
other blacks thev would stress trust-
vorthiness snd unhdersta: nAing.

7. White adolescents rate race lower than

Tarent

pectat

childt

Hits -

agres

L1 parents o a , sanvaed 2L g?glﬁ

22 parents of blacl 139 scored 1l hi 8.3

L2 pareats i scored 30 h; 71le5

31 parents secored 17 hit 5.8

h3 parents 211l samnple members scored ,
335’ Jj.l. .;z;l 59;:)’!’

Conclusion: Although not stabic stically sigoificant,
white parents were slightly more accurate. . The
parents in more than twaqu;gn” of all instances
were not accurate sbout their children,

Is collese attendance related
gtiong on the_paft,ofrba h czlld?eﬁ ﬁpd
pa eﬂtsq

Farent and child occupational aspirations were
ssigned Hatt-North SES values. Thirty-six of ¥l
instances conmbined high (over 70) SES occupations
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with college attendance. o differances by se:r

or TaCG.

Cﬂ&@lUﬂﬁDn blleﬁé abtendance is in
Loe GccuﬂduiDﬂm”

o batﬂ o; the child and of

Y

bt
o

to the 1669 survey

The respon

in Cozatesy re ﬁﬁﬁchéﬁ against
the respons 16 1 1969 in
respect to é"r?enf MQTDT UctLv“Lj (aQQCﬁ@ﬁﬁg
school or college). ’

Of 41 white males, 22 or annad on

college or school, an 1th this plan, or
%gd of the n@nnle vere atte&dimg a school or
calLegeg

0L 29 black meles, 18 or 629 planned o college
or school, and 8 with this plan, or 287 of the
sample, were albtending a school or ﬁajﬁege,

Of 42 vhite females, 21 or 507 hed planned
on college or school, and 17, or 42§ of the
sample were 1Lpénd¢ﬂg a school or college.
(Twvo were reported to bhe doing nothing, Jjust
helping at hone.)

uf 31 black females, 13 or 39% had planned on
college or school and 10, or 32% of the sample
were attCﬁQAQf a school or colle”e. Seven .

wvere reporiad to be doing nothing, just helning
at hone,)

Conclusion: The black males in disproportion~
ate numbers did not realize thelr educational
. aspirations. (A substantial group of black
females neither went on to school, worked, or
married.)
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the SQJ r-Tmage of Dlacl: and White Pupils

Dr, Henry Cornwell, wvho directed the study in
self-esteen neasured all five grade level students
(2,567 from Kiﬂdcvgarteng 3rd, 6th, 9th, and 1=
grades) by a variety of n:vchaJDPL al tests, HZE
findings are-significant and have lmportant bearing
on race relatl lons, administrative ugttadsg and the
curriculun content of the CDateSYJl \rea uChQDl
Systen. Here are some of the nt Cindings:

o |

1. lergarten and 23rd grade b acli children
173 have a lower ﬁajﬁmf 71 Th
However, at
reversed and Dlmcl
vicher gelf..ecteen then the
! P‘Vej—.a
2o ;_‘ i C{‘H er
yhion oF
Je
L, show greater concentration

nd less social interest.
5. I general, there appears to be a decline in
the importance in physical traits with an di-
cronge 30 the sociszsl =2m4 heviorpl traiths

s
= et N e -..,s.quL.és
beginning with the 9th grade level,

IV. Reconmendations

1. Llach students need special attention because
their parents are less 1ﬂflu8ﬂt1a1 and are not
avare of DpDDTtﬂﬂlbLeS and comrmnity resources
such as scholarships, tuition loans, college
preparation programs, etc.

14
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2. Blaecl students need more career models., This
implies that nore black teachers should be on
the teaching staff, and especially black coun-
selors in the guidance department.

3. There is an apparvent need for a follow-up in
post-graduate worlt experiences., This will
provide a guide as to the effectiveness
cf the counseling program, career selection,
and the degree of peruanence of those earlier

choices,.

Ho Won-athletic blaclk students and all students
. from low income fanilies need greater counsel-

ing attention. They also apparently need
greater involvenent in non-currleular school
activities.

5. It is espparent that there is a need for a wmore
comprehensive understanding on the part of the
average citizen as well ag the local community

business and industrial leaders that counseling
is essential. The effective functioning of

the school guidance programn, and the contribu-
tion it melkes to the economic and sgocial health
of a community would be ailded by their support.
It would require a concerted. effort on the
part of the school and other agencies to develop
a program ln community education to accomplish
this,

6. The racial polarization as indicated in the
social distance report needs particular abtten-
tion on the part of the schools. First to
develop a program of studiles which cutse across
all age groups in the school population. Sec-
ondly, since the school can not turn the com-
munity around, it is essential that nmajor
attention be paild to community education as
indicated in item five. The average citizen
today is tax consclous, especially in view of
rising school costs. To build a nore compre-
hensive school guidance znd inter-racial educa-
tion programs will require massive community
baclking. This can come about only if a wide
program in community education is promoted
with the cooperation of organized community groups.

-1l=
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The need for sgstudents to become cormaunity
minded and less concentrated on sell has been
indicated. Therefore, a program for voluntecr
services in community endeavors should bhe
intrcéucedf Participation in commuiity 115@

may broaden thelr career lhorizons as woll as
contribute to racial understanding.

Problens for fubture research:

(a) The drop in self-image of the black girl

Ll

at the 9th ﬂrade level,

(h) Tactors which have influenced the reversal
in gelf--inmage at the 12th grade.

(¢) A follow-up on carecer choices threa or
N J ..

fouw years giloer f’]?”C‘,U.ZLL 101,

(d) The extent of the iwterplay between area
Job potentialities in business and induatry
and the guidance program,

~12-



BLACK AND WHITE PERSPECTIVES ON THE FUTUREl

Arthur A. ole and William R. Passons

Blacks bhave traditionally been under-represented in colleges, many trades,
ard professiona and over-represented in semi-skilled and unskilled c¢ pations.
However, this social situation may be changing. Certain industries have begun to
court black prospects. Colleges and universities are reassessing the use of
traditional admissions requirements for blacks and establishing helping programs
to m2ke equal cducatiousl opportunity more than revolving door flirtations.
Recently, Herson (1965) ~oncluded that race may be diminishing in importance as
a varigble in cccupational choice.

In recent years sweeping efforts have been made to change the status of
black Americans. With these changes has evolved the need to reassesa traditional
forcee which may bear upon the plans of black youth. For example, older studies
of reported influences upon high school plans (Roe, 1956, Dole, 1961) suggest
that peers have more impact than parents, school personnel, or educational pProce=
dures. Within the framework of role thecory Herriott (1963) examined the ?avel of
aspiration of high school students in Western Massachusetts. He concluc :d that
level of aspiration varies with the level of self-assessment relative ., others
and level of assessment perceived from significant others. As in othe; studies,
peers were highly influential, but school counselors were also highly related to
educatioral aspiration. A major question is whether these findings stand up
under crcss—validatlcn among blacks.

Previous studies of influence upcn high school plans have not considered
race as a variable. Inspection of the widely circulated Yearboock an the Di sadvan-
taped Woody (1967) revealed little cousideration of such topiecs as educdtlanal
plans, occupational choice, or vocational opportunities. After gummarizing
studies on personal and sociological variables associated with the occupational
choices of Negro youth, Herson remarked, "Little empirical evidence was found,
however, establishing a relationship between amount and kind of guidance provided
by the schools and the Negro youth' '8 occupaticnal choice, and it would seem that
more study is needed in this area.” (Herson, 1965, p.150).

Recently a few studies have beep pubhlished on Negro motivation. For instance,
Williams and Byars (1968) studied the relationship of self-esteem among blacks
and related it to the conflicts in aspirations felt by black youth in our "transi-
tional society'". Gottlieb (1967) has investigated the motivation for becoming
middle-class among black and white Job Corps youth. He questioned the myth that
lower class subcultures have an inherent propensity for discouraging social
mobility. A recent issue of the Journal of “Social Issues (Epps, 1969) was devoted
to the motivation and academic achievement of black Americans. The controversial
Coleman Report on Equal Educational Gppcrtunlty, while a significant document on
the effects of integration in the schools in a broad sense, was but a beginning
for years of work to be conducted at local levels. (Pettigrew, 1968). However,
Katz, after a critical review of the research literature concluded that . ..psych-
ologists have contributed little to the understanding of motivatiocnal problems of
disadvantaged students. Scientifie knowledge has barely advanced beyond the

Tprepared for presentation to the American Educational Research Association in
~ Minneapolis, Minn., March 1970, The assistance of Sharyn Barbee and John Flor
is gratefully acknowledged. '
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conventional wisdom of the teachers loumge...". (Epps, 196%, p.23).

Costerviile Plans Project

The Costerville Plans Project is sponsored by the Costerville Public Schools,
Lincoln University, and the University of Pennsylvania. (Costerville is a pseudo-
nym for a small industrisl ecitv in a mid-Atlantic state.) It is concerned with
the complex process of decision-making among black adeclescents during a periocd of
profound social change and with the influences of counselor, teacher, and parent.

The purpose of the present pilot study is to examine how black =zzcondary
school students differ from their white peers in their life planning and motiva-
tional patterns. Black and white males and females are compared on post-high
school plans, occupational preference level, diverairy »f their occupational
preferences, confidence in occupational hope, reported determinants of post-high
school plans, and vocationally related concerns, interests and values.

METHOD

Sample

The subjects were members of the 1969 graduating class of Costerville Senior
High School. Both the black and the white students h2d lived most of their lives
in Costerville, and for the most part were the children and grandchildren of
egtablished, blue-collar families. The questionnaires werc completed by 402 stu-
dents. To be classified as usable the respondent, on audit, had to have completed
most of the items and to have indicated membership in the black or white racial
group. Of 226 girls 95% submitted usable prsotocols. Acceptable protocols were
obtained from 196 male seniors (897). Since males differ in major respects from
females in career development, the sexes were treated separately. In sum, there
were four subgroups consisting of 37 black males, 47 black females, 137 white
males and 144 white females.

JInstruments

Two instruments were used in the study. You and Your Future, adapted for use
in Costervilla from previous applications in Hawaii and California (Dole, 1961,
1964, 196%), includes 88 self-report items, tapping personal and social character-
istics, post high school plans, determinants of preferred post high school plans,
and occupational aspirations and expectations. Also, the instrument yields eight
scale scores, measuring determinants of post high school plans and derived from
previous factor analyses. (See Appendix A). Also included was the Life Goals
Inventory, an open-ended measure of career attitudes and interests, which yields 29
scores. (See Appendix A). Both instruments were administered to the students in
groups by Costerville Senior High School under standard procedures in June, 1969,
Just prior to graduation.

Data Analyses

Responges to both instruments were coded, punched on IBY cards, and trented
comparatively with chi-square or simple analysis of variance to test differences
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for significance. In addition supplementary analyses were made of each item and
all items were factor analyzed. Recsults of these situdies will not be reported
here but will be used in the discussion rection. Present comparative results
should be considered as possible leads for further investigation rather than as
definitive. Additional analyses are in progress as well as a replication on the
1970 graduating class.

RESULTS AND DISCUSSION

Plans After Graduation

Since when young people leave seccondary school they may follow a variety
plans (work, military service, education, etc.) within a brief time, each seniour
was asked to respond to each of 12 possible plans "within six months after
graduation." 'Go to work temporarily' was the most popular plan for all four sub-
groups and was endorsed by approximately four out of every ten respondents. For
the white males and females "Enter a four-year college' followed in popularity.
Approximately three out of every ten white respondents checked this option. In
contrast, "Go to work full time permanently" was the second most popular plan for
the black seniors. Of interest is that the black senior males were more interest-
ed in some form of further education, except for four-year college, than were the
other subgroups. The options, '"Enter a two-yzar collega", "Enter a business or
commercial school", and "Enter other schools", when combined, we-e endorsed by
approximately half of the black male respondents. A separate analysis, treating
plans after graduation as & co~variant is in progress.

Occupational Level

The Costerville seniors were presented with a list of 93 pre-tested occupa-
tional titles. Responses to "Which one would you like to be?" were grouped for
analysis according to a modification of the occupational level classification
system developed by the U.S5. Department of Labor (Table 1). As is typical of
high school students, aspirations for white collar occupations predominated and
far exceeded projected available opportunities. Somewhat more than their white: - .:
peers the black Costerville seniors chose semi-professional (entertainers, ath-
letes,) and clerical vocational goals.

INSERT TABLE 1 ABOUT HERE

To test for significance, the goals were collapsed into high level and low
level categories. Of 93 occupational titles presented, 71 were checked by one or
more of these students. Written responses to the option, “other" provided 33
different, additional occupational titles supplied by 47 respondents. Of the 104
different titles thus obtained, 76 were considered high level or white collar,
That is, they were classified as professional, semi-professional, managerial,
sales or clerical by the D,0.T.; they required considerable cognitive skill and
formal education; and traditionally they have included relatively few black work-
ers. The remaining 28 titles were categorized low level--blue collar or "apron"
aﬁtivities. They included skilled, semi-gkilled, unskilled, domestic service and
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housevife classgifications.

As indicated at the bottom of Table 1, the black seniors, especially the
femzles, tended to narrow their range to the high level occupational titles more
frequently than the white seniors. This avoidance of the low level, easy entry,
titles may represent a new spirit on the part of these young people. A follow-up
would be valuable eventually in determining whether suech '"high hopes" were a
function of lack of appreciation of reality, defemsive cveraspiration, or a recog-
nition of newly opening, real, non-traditional opportunities.

Diversity Among Occupational Preferences

Because entry into many occupations has been more restricted for blacks than
for whites, diversification was selected for analysis. Diversification of occupa-
tional prefercnce was defined as the number of different ccecupations chosen by a
group, adjusted for the size of the group. In a group with a2 maximum diversifica-
tion index of 1.00 each person would have selected a different occupation. In
contrast, a group with low diversification would hazve limited its choices to a
small proportion of occupations. The diversification indices for the four sub-
groups are reported in Table 2.

The black males showed the highest diversification index (0.84) among the
total occupational preferences. Also, a chi-square analysis revealed that the
black males demonstrated a diversity among the total occupational preferences
that was significantly greater than the other three subgroups.

Chi-square analyses were also used to examine diversification within and
between high and low occupational levels. The data indicated that the black
males, in comparison to the other subgroups, were significantly more diverse in
their choices within both the high level and the low level occupations. In none
of the four subgroups were significant differences noted in the extent of diver-
sity between high and low level occupations.

In comparing whites with blacks within the sex groupings, we consider the dis-
crepancy index &8s a rough, approximate measure. Because of the large discrepan-
cies in gize, it is difflcult to make a precise adjustment for unequal N's. (Note
that when N» K, the maximum possible index falls below 1.00). It may be then that
the higher diversity index for black males than for other groups is some sort of
artifact. We prefer to assume that it represents a real, differential response to
a perceived increase across the range of opportunities. A man who has lived for
years on pork and beans may be more likely to heap his plate at a smorgasbord with
& little bit of everything than someone who has had a broader diet.

Confidence in Occupational Hope

. The st cents indicated their confidence in the likelihcod "That ten years
from touc+ you would actually be working in the occupation you listed above as
@-ur firast cheice" (Table 3). All four groups tended to give odds of 10 to 1 or
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higher that they would indeed be in their occupational choice ten years after
gracuation. However, the black males were slightly less confident than the other
groups and the black females were more frequently frank to say "I don't know'.
(Note that the differences between groups should be interpreted cautiously as a
test of statistical significance reacherd only the 20 percent level of probability.)
In light of follow-up studies of Nhigh school populations which indicate that fewer
than one out of three actually actain stated occupational aspirations and that
occupational choices are notoriously unstable among young people, it seems safe to
conclude that these seniors were probably unrzasonably optimistie at the time

they graduated. Whether guidonce programs should develop recalists and dampen

high hopes is another point for careful consideration and discussion. One obvious
risk is that if a guidance specialist objectively presents the facts of occupa-
tional availability and the probabilities of attainment, his well intended efforts
may be interpreted as prejudice, especially if the counselor is white and the
student is black. A second risk is that a teacher or counselor who is congciously
or unconsgciously racist will misunderstand and misuse this sort of information.

eported Determinants

What determined the senior's next plans after graduation? Mean scores on
eight determinant scales are reported in Table 4. Each scale measures the degree
of importance of the determinant to immediate post high school plans. The mean
scale values have been adjusted for an unequal number of items. (The results of
analyses by item, factor analyses, as well as analyses of variance are available
in supplementary tables.)

INSERT TABLE 4 ABOUT HERE

The three determinants of most importance to the subjects were Material Value,
Academic Value and Altruistic Value. No significant differences by race were
noted among these variables. That is to say, desire to provide for oneself,
identification with scholastic activities, and concern for others were not related
to racial differences. As expected, females, especially the white females, had
higher Altruistic Value scores, suggesting strong interests in parenthood and
children. '

Race Differences were noted on three of the determinants. On Conformity the
blacks, especially the males, were more influenced than the whites by significant
others such as parents, peers, and relatives. Consistent with this was the finding
that black students of both sexes assigned significantly more importance to School
Influence as .represented by teachers, counselors, tests, and career days. Also,
black students, particularly the males, placed significantly more importance on
Humanities Interest (art and music) although it was of little relative importance,

If value determinants rather than direct influences or interests were indeed
most influential in planning and if values were relatively independent of race,
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there may be an impo.cant implication for those concerned with guidance. These
young people may have been looking more within themgelves, bas.ng their decisions
on self-defined values, rather than relying upon external influences such as
school procedures or friends or on their like cor dislike of a specific activity.
Assuming that the value determinants were mezsures of internal control, then it
may follow that the black seniors a2s well as the whites accepted the system at
the time of graduation.

Life Goals Inventory

The Life Goals Inventory is an open-ended mezsure of concerns relsted to
personal aims, quests, interests, values, and ambitions. Scores on each of 29
categories are assigned according to a precoded classification system and may
range from O to 20. In assessing groups rather than individuals a mean score
above 1.00 on sny category is considered to reflect an important characteristic
of that group. In Table 5 the mean scores on the Life Goals Inventory of the
black and white seniors have been presented in appro;imate order of frequency.
(Results of analyses of variance are reported in supplementary tables.) Each
category of the Life Goals Inventory is defined in detail in Appendix A. Note
that factor analyses and intercorrelations have vielded low relationships between
LGI categories and determinants despite apparent similarities in content. See
also Dole, 1958, on the clagssification of sentence completiong.

INSERT TABLE 5 ABOUT HERE

Clearly, differences between groups on the inventory were much more frequently
a function of sex than of race. Differences between males and females, in general,
are consistent with such differences on other measures of interest, values, and
concerns and with differences in other studies in which the Life Goals Inventory
or the Vocational Sentence Completion Blank has been used. ' '

On the Life Goals Inventory each of the four subgroups of Costerville seniors
stressed Recreational activities (sports, social life), Satisfaction ¢(happiness),
Other People (friends), and Achievement {success). All groups averaged approxi-
mately three on Other--that is three completions which could not be classified.

Although blacks and whites tended to respond gsimilarly to this instrument,
they did differ significantly in a few categories. The black seniors were lower
on Satisfaction, more likely to Omit a response, suggesting perhaps less willing-
ness to reveal themselves, they were more interested in Houschold Arts such as
cooking, and they were less likely to prize Relaxation. Although very few of

“these seniors volunteered any interest in Scientific activity the black males and
females were even less inclined in this direction than the whites.

AN INTERPRETATION

The authore presuppose a ~equential working model of career development in
shich &t crucial choice pointg--or transitions from One educational-vocational
208ition to another-~the influences upon the individual are multiple and complex.
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In this study we have emphasized perspectives on the future reported by blacks
and whites from a stable, working class, industrial community. These young people
were just about to leave high school at a time of profound social change.

Confirming studies in this series of black pupils in Oakland and of Oriental
Americans in Hawaii (Dole, 1961, 1969), differences in attitudes and cccupational
aspirations were frequently associlated with sex rele. Although on most vari-
ables the black seniors did not differ from their vhite peers when sex was con-
trolied, they did respond digtinetively in & number of respects. The black males
and females showed a narrower range of occupationsl level than their white peers,
perhaps overaspiring defensively. Compared to the white males, the black males
were more diverse in their occupational choices and less confident of attaining
them; they were more influenced by school procedures, and were more liicely to con-
form to the expectations of significant others. There was a hint in some of the
data that the black females looked forward to a coping role rather than to the
traditionsl helping role.

Both black and white youngsters, like other groups at their developmental
level, stressed Material, Achievement, and Recreational {fun) considerations; vet
in contrast to the whites the black young mén and women were less inclined toward
“stisfaction and Relaxation (pursuit of happiness?) and less willing to reveal
themselves. They seemed slightly more "up tight' but not militant. To generalize,
perhaps they were prepared to strive for success and the good things in life
through education and work, but, realistically foresaw a serious endeavor in which
one must keep his cool.

On the basis of current research on black and white youth several varisbles
seem especially promising for further study in relation to perspectives on the
future. For instance, internal vs. external controls, geographic origin, socio-
economic status, exposure to models, developed abilities and skills, and family
and community expectations and reinfercement patterns. Progress in educational,
social and developmental psychology, in addition to clinical observation and inter=
views in the field, may yield additional hypotheses. Eventually they may provide
sound strategies for facilitating the integration of the disadvantaged into
American society. Although the times are troubled, we are at the beginning of an
exciting period in educational research. '
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Conterville Project

TABLE 1

RANGE OF OCCUPATIONAL GOALS CLASSIFIED BY LEVEL

Occupational Goal ___Males _ Females

Of 93 occupational titles 7% Blacks 7% Whites 7% Blacks % Whites
"Which one would you most (N=37) (N=137) (N=47) (N=144)
like to be?" Titles then
classified by level.
Professional 24 22 30 37
Semi-professional 22 15 15 5
Managerial or official 8 12 2 1
Clerical or sales -= 1 21 11
Domestic, personal service,

or pr *tective 11 2 9 12
Skilled 14 19 2 1
Semi-skilled - 3 - 3
Unskilled - 4 - -
Housewife -- -- 9 10
Other, don't know, no

answer 21 22 12 20

Goal Classified by Level
High levell 65 58 87 73
Low level 35 42 13 27
— i} _ _ _ - . —

%2 = 15.59,%k3df

llncludes professional, semi-professional, managerial, clerical or sales,
and other write-ins classified as above.

*p »~ .05
*4p .01
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Costerville Project

TABLE 2

DIVERSITYI OF PREFERENCES AMONG OCCUPATIONAL LEVELS

Males Females Total
Preferred Level _ _ ) , —
- - - - -
Blacks - Whites Blacks Whites
(N=37) (N=137) (N=47) (N=144)
High (K=76) 0.79 0.49 0.40 0.35 Q.45
Low (K=24) 0.92 0.41 0.50 0.34 0.45
Total (K=104) 0.84 | 0.46 0.43 | 0.35 0.45
. | i —
Chi-Square of Diversity Within High and Low Level
High 5.81% 0.25 0.44 2.17 8.,672{3df)
Low | 6.00% ——n- % 0.16 0.89 7.05 {3df)
i
Chi-Square Between High and Low Level
High va Low 2.08 0.50 2.66 0.22 5.56 (3df)
Chi-Square By Total Occupational Preferences
Total 12.24% 0.57 0.27 3.38 16.46%%(3dE)

IDiversity represents K/N when R=number of different occupations chosen by group

and N=number of individuals in group.

*p > .05
*%p >-.01

1.00=maximum diversity.



Ceaterxrville Project

TABLE 3

CONFIDENCE IN OCCUPATIONAL HOPE

Confidence i} _Males — . Females
i P ,

“SUPP.DSE you~are a gambler. What % Blacks | % VWhil'VZEB % Blacks ZWWI']i!iiES
odds would you give that ten years (N=37) 1+ (N=137) (N=47) (N=144)
from today you would actually be !
working in the occupation you
listed atbove as your first choice?"
1000 to 1. Almost certain

I will be in that occupation. 8 20 19 20
100 to 1. Highly likely that 1

will be in that occupation. 11 17 11 17
10 to 1. Pretty likely that I

will but maybe I won't be in

the occupation. 16 15 19 14
1 to 1. 0dds about even. Maybe

I will but maybe I wen't be in

th2 oecupation. 38 23 11 22
1 in 10. Realistically it's

pretty unlikely that 1I'l1l be )

in the oecupation. 4 2 2 2
1 in 100. 1In fact, it's highly

unlikely that I will be in the

occupaiion. - 4 4 2
1 in 1000. Almos* certain I will

not be in that occupation, 3 5 2 3
1 really don't know. 11 10 26 10
No answer. 2 4 6 7

%% = 21.69 (af = 15)
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TABLE 4

MEAN SCORES ON DETERMINANT SCALES

__Males e Females L ANOVA

Determinant
Scale Blacks Whites Blacks Whites Sex Race SXR
(N=37) (N=137) (N=47) (N=144)

Material Value 1.46 1.40 1.41 1.41 - - —
Academic Value 1.42 1.34 1.37 1.47 - - -
Altruistic Value - 1.25 1.09 .1.25 1.37 * -- *
Conformity 1.29 1.03 1.08 1.08 -- % *
Experience 0.98 0.90 0.93 0.88 - == ==
School Influence 0.91 0.70 0.77 0.70 - *% -
Science Interest 0.78 0.74 0.50 0.54 ke -- -

Humanities Interest 0.76 0.41 0.54 0.47 - *k *

Note: Mean scale values represent degree of importance, adjusted for unequal

number of items.
O=of no importance, l=of some importance, 2=of great importance.

*p <.05
#%p < .01
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., Costerville Project

TABLE 5

MEAN SCORES ON LIFE GOALS TINVENTORY

~Males 7 _____ Females . ANOVA
Category Blacks Whites Blacks Whites Sex  Race BSXR
(N=37) (N=137) {(N=47) (M=144)
Recreational 3.51 3.68 2.51 3.43 - -- -
Other 2.89 3.50 2.87 2.89
Satisfaction 1.79 2.03 1.46 2.82 *%k dox -
Material - 1.76 1.64 0.72 0.49 * - -
Other People 1.70 1.25 2.94 2.78 ok -= -
Omit 1.65 0.63 0.79 0.38 ke *h e
Achievement 1.32 1.60 1.21 1.28 - -- -
Bffectiveness 1.00 0.74 0.94 1.16 - - -
Vocational 0.87 0.94 1,09 0.99 - - -
Social Service 0.73 0.45 1.656 1.47 Ly -~ --
Independence 0.60 0.93 1.21 1,10 *k -- -
Domestic 0.50 0.60 1.40 1.81 *ik -- --
Academic 0.51 0.46 0.79 0.61 * - --
Problen 0.51 0.64 0.74 0.57 - -- -
Mechanical 0.57 1.23 0.11 0.11
Household Arts 0.19 0.04 1.23 0.60 wik *k %
Intellectunl 0.49 0.48 0.57 0.60 == - -
Relaxation 0.30 0.69 0.26 0.45 - *% -
Persuasive 0.43 0.26 0.13 0.06 ok -— -
Artistic 0.43 0.20 0.02 0.17 * - --
Literary 0.30 0.21 0.62 0.46 ek -= -=
- Outdoor 0.24 0.30 0.23 0.56 - - -
Active 0.24 0.22 0.13 0.31 - -- -~
Musical 0.19 0.12 0.19 0.17 -- == --
Recognition 0.11 0.24 0.43 0.11 *% - ==
Computational 0.11 0.17 0.19 0.18 - - =
Seientific 0.03 0.18 0.02 0.09 - * .-
Armed Forces 0.05 0.04 ——— 0.01 *& e -
Clerical ——— ——— 0.21 0.11 hefe _— =
#p< .05

*kp< .01
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Crosterville Project

APPENDIX A

DEFINITION OF DETERMINANT SCALES

Each scale measures reported degree of importauce in determining immediate post-
high school plans.

Conformity~~Value of prestige; influence of parents, peers, and relatives.
Academlc Value--Influence of classes; value of aptitude for speciality, opport-
unity for specialization, and satisfaction; interest in ideas and words.
Material Value-~Value of practicality, security, potential income, independence
and advancement.

Altrulsiic Value--Value of serving others, self-lmpravement, and parenthood;
1uterest in children and youth,

School Influence--Influence of teacher, counselor, tests, and career day.
Experience--Influence of work experience, movies and TV, people in field, and
work with adults.

Science Interest--Influence of hobby and free time activities; interest in
machines, numbers, science, and plants.

Humanitiesg Interest~--Interest in music and art.

DEFINITION OF CATEGORIES ON LIFE GOALS

Each category measures the number of sentence completions. Stems are designed
to elicit open-ended statements about interests, values, hopes, quests, aspica-
tions and concerns.

Recreational--Leisure time activities such as football, watching TV, writing
letters, dancing, reading novels, travel, making love, and being with one's girl
friend.

Other--All responses not elsewhere classified such as religious topics, world
affairs, personal references, nonsense, and ambiguities.

Satisfaction--A desire for gratification, happiness, interest, liking or
enjgyment. -

Material--The attainment of some tangible objective such as mgney, A4 ney car,
hause or fur coat.

Other People--Positive statements about friends, other persons or comnsideration
for others, sociality, liking to be with cther people, esteeming qualities of
friendliness, understanding. :

Onit--Any failures to complete sentences.

Achlevement——ExprSSLans of goal attainment such as success, accomrplishment,
doing one's best,

Effectiveness--Desire for smcoth functioming, for attractive personal qualities
such as ability, charm, or competence.

Vocational-~General expresslans related to work, career planning or a job,
also the future or to one's life role.

Social Service--Helping people, interest in the behavioral sciences such as
sociology, psychology, economics; citizenship, enjoying children, foreip=x yegples,
hope to be teacher, doctor, nurse.

Independence--Free to act as one pleases, being on one's own.
DQmEStlE—*Faley living, marriage, having children.
Academic--Education and formal learning such as liking school, wishing to
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graduate, grades.

Problem--Personal problems or feelings of tension; bad health, fear, anxiety,
depressian

Mechanical~=Activities n which hande, machines or tools are used; as engineer-
ing, model cars, or buildin~ things.

Household Arts--Homemaking activities such as sewing, cooking, or cleaning.
Study of home economics, occupations such 23 cook, cafeteria manager.

Intellectual-~Activities requiring the use of the subject’s mental equipnent,
plamming, talking; qualities of originality, curiosity, intelligence.

Relaxation--General emphasis on being relaxed, absence of activity, sleep.
==Leadership, control, competition or operation upon others as in
selling, ‘busiress.

Artistic--Creative activities, drawing, dESLgniﬁg, architecture, pailnting.
Literary--Essentially verbal activities such as study of English history,
languages; occupations like writer, lawyer, journalist; writing reports, reading

non-fiction or elassics.

OQutdoor--Specific activities conducted primarily outdoors; such occupations
asg farmlng, fishing, veterinarian; hobbies of gardening, huating, fishing,
liking for sea.

Active-~Fhysical activity or variety, keeping busy, disliking routines or
passivity.

Musical-~Playing an instrument, singing, conducting, enjoying jazz records

Recognition-~Desire for fame, approval of others, acceptance or love from
others.

Computational --Nunbei operations as in mathematics, accounting.

Scientific-~Biological and physical sciences, physics, chemistry, geology,
experimenting.

Armed Forces~-Military activities. Interest in Army, Navy, or Marines or in
reading about war. Aspirations for military roles suech as general, captain,
sergeant.

Clerical--Office work requiring precision and accuracy, typing, filing.
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RACE AS A COMPONENT OF- SOCIAL DISTANCE

AMONG BLACK AND WHITE SECONDARY  STUDENTS AND THEIR TEACHTPSI

William R. Passons Arthur A. Dole Burness Broussard
' University of Pennsylvania

Among the most pressing concerns confronting our society are the achisms between
the various subcultures, especially blacks and whites. Racial preferences are acquired
serly (Asher & Allen, 1969) and persevere. However, there is currently a surgence of
pride in being black, particularly among adolescents (Banks, 1970). During this
period of social change it seewms appropriate to explore interpersonal and interracial
attitudes among black and white youth.

The concept of social distance offers a framework for approaching this problem.
Bogardus (1933) suggests that there are varying depgrees of interpersonal intimacy on
which a person may accept another. In addition social distance reflects the muititu-
dinous interactions between sccepting another and persmnal characteristics of the
other (Triandis & Triandis, 19G0. These personal characteristics, when employed as
criteria for interpersonal attraction, are considered components of social distance--
the willingness to associate with another perscn or group.

In the present study four characteristics were employed as components of social
distance. They were race, ability to understand others, competency, and trustworthi-
ness. These four components of social distance were expressly selected for their
relevence as important personal esharacteristics of influence sources. (Simons,.
Berkowitz, and Moyer, 1970; Strong, 1968} Influences on attitudes and behavior are a
function of the message itself, the nature of the audience, and the characteristics
of the source (Zimbardo & Ebbesen, 1969). Within this theoretical framework it is
assumed that as social distance lessens -or Jjnterpersonal atiraction increases the
usgree of interpersonal influence over attitudes and behavior increases (Kiesler &
Kiesler, 1962)., It was felt that employing these personal attributes as components
of social distance might shed some light on the question: What sorts of persons are
most likely to be received as influence sources by black and white youths?

On the basis of previous research (Shim & Dole, 1967; Triandis & Triandis, 19€0)
it was predicted that all four components would significantly contribute to social
distance but in varying amounts. Also of interest was the question: How do black
and white youth and their teachers compare on the relative importance attributed to
race, understanding others, competency, and trustworthiness as criteria for accepting
others?

lPrepared for presentation to the American Educational Research Association in New
York, February, 1971. The assistance of John Flor and Sandra Spooner is gratefully
acknowledged. Financial support was provided by the U. S. Office of Education through
Dr. Julian Greifer, Director, Institute for Community Affairs, Lincoln University.
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METHOD

Setting

Costerville is a small Northeastern industrial city with a population of ap-
proximately 40,000, Its citizens are well established, predominantly working class,
and approximately one-fourth black. In the past few years there have been a number
of incidents reflecting increasedmilitence ¢.. the part of the younger black group.
The public schools are modern and integrated. Costerville is particularly appropri-
ate for a study of interpersonal attitudes because it is typilcal in many respects of
gmall American cities during a period of rapid social change.

Svbjects

The subjects were graduating seniors and teachers in Costerville's public sec-
ondary school. The data were collected in the late Spring of 1970. School personnel
administered the research instrument through social studies classes. To eucourage
{rankness names were not required. Race was determined by self-report. After audit-
.ng the protocols for completeness and cooperation the Tinal samples inclided L8
black seniors and 208 white seniors. In addition 52 teachers, 51 of who were white,
completed the instrument.

Instrument

A social distance technique originated by Bogardus (1933), expanded upon by
Westie (1953) and Triandis and Triandis (1960), and more recently modified by Shim
and Dole (1967), was adapted for this research. Iach of two dimensions of the four
commonents was randomly combined, yielding 16 hypothetical stimulus persons represent-
ing all possible permutations. The four two-dimensicnal comptnents and their descrip-
tive terms were: (1) understanding--"understands others" (able to perceive clearly
ths nature of another persun's behavior; knaws low others feel) or 'lacks under-
standing of others'; (2) competence--"highly competent" (qualified, trained, capable
of fulfilling all requirements) or "barely competent'; (3) trustworthiness--"trust-
worthy" (can be depended upon; will keep a confidence, reliable, honest, sincere) or
"sometimes untrustworthy'; (4) race--"white American" or "black American."

As a measure of subject cooperation and a control on race a 17th hypothetical
stimulus person was introduced whose description combined the components of "under-
stande others," "trustworthy," and 'highly competent' with "citizen of Turnia." Thus,
Turria, a nonexistcent country, replaced the racial term. (It shouldbe noted that
respondents were asked whether they were personally acquainted with any person like
each stimulus person. On auditing, the few subjects who claimed to know someone from
Turnia were discarded from the study.)

Subjects -were asked to rate the 17 stimulus persons on each of nine social
distance steps using a five point Likert scale. The successive sccial distance sieps
originated with Bogardus and were modified for the purpose of this study. For each
stimulus person (see Table 1) respondents were asked: '"Would you accept this person
as a (i) member of your immediate family? (2) personal counselor on intimate prob-
lems? (3) close friend? (4) next door neighbor? (5) teacher in your neighborhood
elementary school? (6) employee on samb- job with you? (7) speaking acquaintance? (8)
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pupil in.your family's school? (9) voter in your precinct?" TFor cach of the nine
socizl distance steps 5's were instructed to 'indicate your acceptance of each person
in each situation as follows:s S--absolutely accept; U4--probably accept; 3-~not sure
or cannot say; 2--probably not accept; and l--absolutely not accept." A score of Ls,
then, represents highest:acceptance, while 9 is the lowest possible acceptance score
for each stimulus person.

Statistical Analyses

Means were computed on the degree of acceptance of 2il 17 of the stimulus per-
sons and comparisons among the three samples vere andlyzed by t-tests (Hays, 1963).
The stimulus person who was a "citizen of Turnia" was then dropped leaving 16 stimulus
persons for the subsequent znalyses. Each of the eight component scores was computed
by averaging scores for the stimulus persons characterized by the dimension of the
component, e.pg., eight ptimulue persons were described as "trustworthy," eight as
"sometimes untrustworthy," etc. T-tests for independent means were computed to
compare the three groups on the comnmonent scores. Four-factor (2xex2x2) anslyses of
variance were computed on the stimulus person scores within each sample in order to
ascertain the proportion of variance contributed by each of the four components to
the total social distance score (Triandis & Triandis, 1960).

RESTLTS

Stimulus Persons

Table 1 contains the means of the three samples on social distance scores at-
tributed to the 17 stimulus persons.

Place Table 1 about here.

For all three samples the three highest ranking stimulus persons--those most willing-
1y accepted--vere characterized by "understands others.' "highly competent," and
"trustworthy." The least desirable stimulus person for all three groups was described
by the opposite dimension of these components. The white groups respondad more
favorably to "white American" than to '"black American" and the black students pre-
ferred "black American.'!' However, when race was controlled by attributing origin to
Turnia (Stimulus person %) there were no differences among the three samples. The
three groups were in general agreement on the relative acceptance of the stimulus
persons. Rank-order correlations were white students vs. black students (.94), white
students vs. t-achers (.99). and black students vs. teachers (.95).

Comparisons among the three groups on the stimulus persons are reported in Table
1. Asterisks in the three columns on the right represent significance levels of
t-tests. TFor example, in their acceptance of stimulus person 1, white students were
significantly (.01) higher than black students, teachers were significantly (.01)
higher than black students, and the difference between teachers and white students
pas not significant.
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Significant differences were noted between black and white students on 11 stin-
vius persons. In all eighlt cases whera the stirulus person was described as '"black
Amevican" the black students were significantly more accepting than the white stu-
devts.  When teachers and black students wvere conipared, significant differences were
found on nine stimvlus persons. Teachers and white students differed significantly
on four stimulus persons. In sum, while there was considerable agreement between
wiite students and teachers, the acceptance patterns of black students were quite
disrarvate from thosez of the white students and teachers.

mn

Canpongut Score

15 of the Lhree groups on eipht componert scorss. Sig-
E P £ D

Table 2 containg mean
' cste nsed to test differences between groups are reported on

R5¥z a
paricance levels of t-tesg
vight.
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= Y
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Place Tzble Z about here.

Tx comprmrisor with the black sbudeuts the white students were more ancepting of
tymite hiaericane!' Black students were more favorable toward Yblack American,™
Mgraly compatent,” "lacks understending of others," and "sometimes vntrustvorthy.!
Poachers, in contrast to black studenits, demonstrated higher values on "trustworthy,"
hly competent,! and "white American," ané lower acceptance of "black Amecrican.
Teachers, when compared to white studernts, were more favorably disposed on "hitgt-
wozihy," '"understands others,'" "highly competent,'" "black American," and "lacks
underetanding of octhers.”

=ociol distance. With one exception, for all three groups the proportion of social
distence variance (Table 3) contributed by each of the four ccmponents yielded e

Az hypotliesized, all four components were significant contributing sources to
JL ; :

Place fable 3 about herc.

ratios significant beyond the .001 level. Fox teachers, the racial component was
gipnificant at ihe 02 level. Within each group the proportion of variance aorg the
Tour compornznls vas distributed differcntly Trom the other two groups; no one compo-
nnnt contributed more than a quarter of the variance across the three groups. How-
oever, for all three groups trustworthiness and understanding in combination con-
tributed over half the varisnce. Race accounted for more variance among the black
wtudents (22%) than among white students (1L1%) or teechers (1%). Conmpetence played

a grezter part in the acceptance oi others by teachers (30%) than by white students
(22%) or black students (17%). While a few interactions among components were sta-
tistically eignificant, in no instance &id their total exceed 8 percent.
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DISCUSSION

Stimulus Persons

Among these young people and their teachers hypothetical persons described as
Yhighly competent,'" '"understand others,’ and "trustworthy' were the most acceptable
irregardless of race. This finding svggests that blatant racism, at least on an
attitudinal level, is not a major characteristic of the interpersonal climate in this
school. Also, the black American who is concerned about narrowing his social dis-
tance from vhite peers or teachers may find that variables other than his race will
have importance. The finding that black students, in comparison with vhite students,
wvere significantly more accepting of all eight "black American" stimulus sersons may
bz an indication of emergent black identify and pride among these youth. Interest-
ingly, however, this was not accompanied by a rejection of the eight "white American"
stimulus persons; thus the black students demonstrated greater overall tolerance
than did the white students.

Component Scores

W/ith one exception inspection of the component scores revealed that in every
significant difference between teachers and students, the teachers showed greater
acceptance. It is encouraging that the teachers were higher on overall acceptance
than their students. In our view this fits with the conception of the American
public school as an agent for increasing tolerance in the culture (Shim and Dole,
1967). Black and vhite students found the positive dimensions of the components
equally attractive but the white students were significantly less propitious toward
the negative aspects. It may be that the black person, having been the target of
racial abuse, has developed more of a "live and let live" attitude. On the racial
component black and white students both showed clear preferences for members of their
own race. ' -

Component Variance

Each of the four components, while carrying different weights among the three
groups, did contribute significantly to social distance. These results are consigtent
with the theory that the acceptance of another person is rarely bssed on a single
-eriterion.

Trustworthiness, clearly the most important component among the white students
and teachers was not so highly valued by the black students. This may be a statis-
tical artifact of the relatively larger proportion of social distance variance ac-
counted for by race among the black students. Also, trust may be more characteristic
of white middle-class values.

All three groups placed a premium on understanding. This personal characterisg~
tic, long since identified as pivotal to meaningful interpersonal relationships,
appears to be important to both blacks and whites. Needing to be understood is a
human quality that apparently transcends race.

.There was considerable diversification among the three groups on the importance




atitributed to competence. The relatively low status attributed to competence by
blacks may be a cultural artifact. Our field observations suggested that .the black
youngsters from working class families may not associate with many pereons who are
"qualitied, trained, capable of fulfilling all requirements." As such they may have
Lower expectancies for competency levels and thus deem it less important as a cri-
terion for accepting another. This speculation is in part validated by the greater
acceptance by blacks of those who are "barely competent." Nor is it surprising that
+ecachers, aware of their own needs to be competent and dedicated to "training" and
“qualifying" people, would place a high value on competence.

It is on the matter of race that the three groups were most sharply divided.
Blaclk youths placed a grenter emphssis on race in accepting others. However, among
the blacks it was noted that trustworthiness and understanding were attributed
slightly more importance than race, suggesting that these factors would effect
scceptance between two black persons. White adolescents weighted race lower as an
acceptance criterion. On the whole teachers were less concerned about race as
component of social distaznce. These findings suggest thal race is a more powerful
determinant of interpersonal stilraction among blacks than among whites.

Loolications

The main implication of this study dis that interracial attitudes should not be
considered unidimensional. Acceptance and interaction between persons of different
races are not a function of race alone. Rather they are multiply determined. Dif-
Terentiation among the components of social distance can lead to a greater under-
standing of interracial. attitudes.

The finding that black and white students showed clear preferences for members
of their own race has several implications. First, it suggests that human relations.
training (Carkhuff & Banks, 1970) may have a legitimate place in the schools. Sec-
ond, friendship patterns among black and white students have important implicationes.
Coleman et al. (1966) found that having close white friends and being in a classroom
vhere "more than half" the students were white contributed to black students having
higher achievement scores and college aspirations. A third implication can be drawn
in terms of influence sources on attitudes and behavior change. Jt may be that
black students are more open to influence from other blacks in areas of close inter-
nersonal relationships such as counseling (Strangers & Riccio, 1970).

Directions for further research are implied. Analyses similar to those in this
study could be computed at the several points on the social distance continuvm.
Doterminants of acceptance may vary considerably when thinking of a 'close fidend
e5 opposed to a "voter in your precinct." Furthermore, a social distance scale could
be constructed with a social distance continuum limited to interpersonal relation-
£nips within the school.
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